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Concept Formation Lesson Plan: Understanding “Protest”
Aligned to Grade 7 GLEs

Targeted Length: One 90-minute class period

Created by Stacey Joyce, M.Ed., Multi-Cultural Education

	Objectives

	· Students will examine a variety of types of protests by ethnic groups in Seattle and Washington State during the mid-twentieth century in order to distinguish between examples and non-examples of protest.

· Students will familiarize themselves with such language as “protest,” “estrangement,” “alienation,” “status quo,” and “tradition.”


	EALRs

	Civics 1.1: Understands key ideals and principles of the United States, including those in the Declaration of Independence, the Constitution, and other fundamental documents. 
Civics 1.4: Understands civic involvement.
History 4.2: Understands and analyzes causal factors that have shaped major events in history.

	Grade 7 GLEs

	Civics 1.1.2 Analyzes the relationship between the actions of people in Washington State and the ideals outlined in the State Constitution.

Civics 1.4.1 Understands the effectiveness of different forms of civic involvement.

History 4.2.1 Understands and analyzes how individuals and movements have shaped Washington State or world history.


	Introduction for Teachers

	This lesson will familiarize students with the concept of protest by breaking it down into parts, identifying those parts, and then analyzing a variety of examples to determine if they coincide with the concept.  Students will examine examples, articulate the concepts, distinguish between examples and non-examples and justify their choices.

(For more information regarding concept formation see Parker, 1987, Ehrenberg, 1981, Taba, 1971)


	Concept and Definition:

	Protest occurs when suffering or alienated groups push for political, economic, and social change.  Examples of political protests include boycotts, strikes, demonstrations, and marches. Examples of cultural protests include literature, music, songs, dances, art, and language (Banks, 2003).


	Materials Needed:

	Handouts (downloaded and printed from Web address)

1: Data Retrieval chart

2: Packets of protest examples

3: Packets of protest non-examples


	Products Produced:

	At the end of the lesson, students will have produced a data-retrieval chart, as well as participated in discussion with small groups and the entire class.


	A note on the language:

	The language in this lesson is pegged to social scientists’ descriptions of social movements.  Many of the concepts will be unfamiliar; hence, adequate discussion time should be given to clarify and explain these concepts.


Students Examine Teacher-Given Examples

1. Divide students into groups comprised of 4-5 individuals.  Hand out Data Retrieval chart and Packets of Protest Examples to all students.  

Direct students to work individually; they should examine the four examples for similarities among all of the examples, and write their observations on the bottom of a sheet of paper.
Next, with their groups members, students should use the Data Retrieval Chart to help organize the information they observe and identify from the given examples.

2.  After a few minutes have passed direct students to discuss the similarities they wrote down on their paper with the rest of their group.  Each group needs to choose one recorder and one reporter for each group.  The reporter will share the group’s ideas with the rest of the class.

3.  List of examples to be given to students include:

· 1988- Picket lines at the Chateau Ste. Michelle winery demanding a union contract and fair treatment for farm workers.
· 1965-70- Native Americans protesting with fish-ins the State of Washington’s restriction on their right to fish with nets on non-reservation land.
· 1966- Seattle Civil Rights leaders call for a school boycott to expedite integration in Seattle Public Schools and a poem about desegregation.

· 1933- The first Filipino-led union ever organized in the United States by the Cannery Workers’ and Farm Labors’ Union Local 18257 in Seattle.
Students Share Similarities They Have Found Among the Examples

4.  In a whole class discussion, ask students to share their observations. The reporters from each group will share the similarities while the teacher or a student in the class writes the similarities on the board.  

It is also important to note the differences among the examples.  What do the differences suggest about the concept they all share?  Even in different cases and time periods, are these situations similar?

Identify Critical Attributes (Key Similarities) Among All the Examples

5.  Among the similarities that are written on the board, point out that there is one that is particularly important to the concept the class is forming.  Underline the key idea students gave pertaining to protest.  Possible critical attributes include:

· Protests usually are produced out of existing opportunities and emerge as a result of suffering, estrangement, and/or alienation.

· Challenges the status quo

· Engages in the struggle over “tradition”

· Failure or success of a movement generally depends on framing of the issue.  The purpose of framing is to diagnose some problem that challengers believe needs attention, to give a prognosis of what should be done about the problem, and to solidify the identities of the various sides in a challenge; in other words clarifying “us” and “them”.
Students Conclude About the Critical Attribute (for reinforcement)
6.  Ask students to write a statement about how all the four examples are alike.  In their statements make sure students include the underlined similarity on the board.  They can start their statements with, “These are all situations that ________________.”

One example is: These are all situations that show people taking action as a result of injustice.

Students Label the Concept

7.  Have students look at the sentence they just wrote, and come up with a label that would effectively describe all of the examples.  Remind students that they want the label to capture the key similarity between all of the examples.  After students take a moment to write down their idea they should share it with their group.  Encourage students to share their thinking that led to their label.  Examples of labels may include:  demonstrations or resistance.

8.  Share with students that the label usually used by social scientists (historians, anthropologists, political scientists, and social studies teachers) is protest.   Ask students if they think this is an appropriate label and why or why not.

Students Examine Non-Examples of the Concept (to practice distinguishing examples from non-examples)

9.  Pass out packets of the four non-examples (appendix 3) to each student.  Restate that these are NOT examples of protest.  Ask students to take time to study each situation on their own and write the main differences they notice between the non-examples of protest and the examples that were just studied.  

10.  Have students discuss with their group the differences observed.  Each group needs to choose a new reporter to share the ideas of their group with the class.

11.   List of non-examples given to students are:

· 1930’s- Pictures of African Americans using a “colored” water fountain and a “colored” entrance to a movie theater.

· Quote by Russell Means, a member of the Oglala Nation and notorious figure in the American Indian Movement (AIM), talking about Native Americans losing their culture prior to the formation of AIM in the late 1960’s.

· Excerpt from an interview in 2003 with activist for farm workers rights, Guadalupe Gamboa who was born in northern Mexico.  Gamboa discusses the conditions migrant farm workers faced throughout the 20th century in the Pacific Northwest.

· 1942- A Japanese American family boarding buses during mass removal as a result of Executive Order 9066.

Students Share Difference(s) Between the Examples and the Non-Examples

12.  Again in a whole class discussion the reporters from each group will share the differences identified while the teacher writes the differences on the board.  Ask students to describe how the non-examples differed from the examples.  Do they contain some but not all of the critical characteristics?

Students Conclude The Main Difference Between the Examples and Non-Examples

13.  Tell students to write a statement that concludes how the examples of protest are different from the non-examples.  They might begin with something like, “ You can tell an example of social protest from a non-example by _________________”.

V.  Ideas for Further Learning:

· Arrange students’ chairs for a whole class discussion.  Distribute copies of a recent article from the newspaper about a controversy (such as the recent turmoil over immigration reform) and read it aloud.  Ask students to keep the key aspects of protest in mind.  When students are finished reading pose the question, “Is this an example of protest? Why or why not?”

· Have students find one additional example and non-example of protest.  They can choose to bring in an example of an ethnic group that was not presented in the teacher-given examples and non-examples, such as, Arab-Americans, that are confronted with parallel issues.  The second option is to bring in an additional example and non-example of a type of social protest from one of the ethnic groups that was presented in the teacher-given examples and non-examples.  For example, students could bring in an example of artwork, poem, or song by an African American artist/writer that addresses protest.References
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Websites: 

The Civil Rights Movement:  A photographic history 1954-1968

http://www.abbeville.com/civilrights/index.asp
Densho Project

http://www.densho.org/sitesofshame/family.xml
The Seattle Civil Rights and Labor History Project

http://depts.washington.edu/civilr/index.htm
United Farm Workers of Washington State

http://depts.washington.edu/pcls/ufw/index.htm
