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Abstract:This is the second follow-up study of the Eariy Entrance Program at the University of Washington. Ninety-
five individuars (45vo) participated. Respondents overwhelmingly chose early university entrance because they weie
excited to learn; many also praised the peer group, intellectual stimulation, and facutty and staff support. Some
reported feeling too young to make important academic, career, and social decisions, with more males regretting the
lack of dating partners because of age differences. As the program has matured, so have studenis' posiiue "xp..i-
ences in it. Significant differences were fbund among three groups of students who entered at different points, ,.fl..t-
ing this maturation. A wealth of open-ended comments indicated that the program continues to exert a profound and
positive influence on graduates' lives.

Putting the Research to (Jse: There is no argument about the need for a variety of ways to help gifted adolescents
work to their intellecrual potential. Early entrance to college or universiry after seventh or eightir lrade is an option
tnat we strongly encourage more colleges and unir,rrsities to implement. However, the results of this studv clearlv
indicate that for yo.ung scholars to succeed in this rype of program. they will need: a period of intellectual pr"p*ation
rn a supponlve and ngorous envlroilrlent, a peer group that is large enough for them to find same-age friends. and a
taculty who enjoy teaching, advising, and mentoring them. Equally important, early entrants need a=welcomins col-
lege or universiry environment. This study opens up a variety of new avenues for research. The authors founO sis:if-
icant gender differences in respondents' satisfaction with platonic and romantic relationships, sugsesring thaian"
night affect males' experience of radical accelerafion more negatively than thar of females. ffre 
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whether this is true in early enffance programs that admit older, less accelerated students. Much of the extant litera-
ture about early entrance focuses on accelerants' self-concepts and academic achievement; this studv demonsffates
the value of also focusing on the long-term etflects of early univenity entrance on their personal and professional lives.
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Love and Work

(^tultivating promising young scholars is one of the
\-,best investments that any society can make in its
future. The Halbert and Nancy Robinson Center for
Young Scholars (Robinson Center) at the University of
Washington (UW) has been actively making rhat
investment for almost 30 years through innovative pro-
grams and services that nurture young scholars, intel-
lectual, social, and emotional development; inspire them
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to achieve personal and professional excellence; and
encourage them to become active members of their
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communities. Each year, the Robinson Center serves
several thousand families and youth throughout the
state of Washington in a variety of ways. These include
the Washington Search for Young Scholars, a regional
academic talent search for students in fourth through
eighth grade; Summer Stretch and Summer Challenge,
accelerated courses for students in fifth through ninth
grade; the Transition School (TS) and Early Entrance
Program (EEP) for students who enter the UW after
Grades 7 or 8; the UW Academy for Young Scholars
(UW Academy) for students who enter the UW after
Grade 10; and a Diagnostic and Counseling Service.
Faculty, staff, and students are involved in ongoing
research about the short- and long-term effects of edu-
cational acceleration on young scholars in the EEP and
UW Academy, and they use that research to refine
existing programs and inform the Robinson Center's
new directions.

History of the Early Entrance
Program

Since 1977, the EEP has been the gateway through
which some of the brightest young scholars in
Washington State enter UW the premier research uni-
versity in the Pacific Northwest region of the United
States. Each year 16 students (ages l2-I4 years) are
admitted to the preparatory TS on campus, which
compresses most of secondary school into three acad-
emic quarters. Students graduate to the EEP at the end
of the year and become fully matriculated UW under-
graduates. At the time of this writing, 331 students
have participated in the EEP. Of these, 15 students are
currently enrolled in TS, and 57 in the EEP; 226 have
graduated from UW, and 21 transferred to and gradu-
ated from other colleges and universities. Only 12
students who proceeded to EEP later left school alto-
gether, and their educational status is unknown.

The EEP was created in 1971 by the late Dr. Halbert
Robinson, a professor of developmental psychology at
UW. His goal was to enable a small and carefully
selected group of academically advanced middle-
school students to accelerate into postsecondary edu-
cation at a pace equal to their intellectual development.
At its inception, EEP students could be dually enrolled
in middle school and the LIW; however, it quickiy
became apparent that this divided their loyalties and
diluted their satisfaction with their university experi-
ences. By the 3rd year of the program, dual enrollment
was abandoned, and students became full-time UW
students on admission to the EEP. Initiallv. there was
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no formal TS; students participated in an informal
"transition cdmponent" of weekly group meetings led
by the program's psychologist and could avail them-
selves of mentoring, academic advising, and personal
counseling as needed from the faculty and staff. At
Dr. Hal Robinson's death in 1981, Dr. Nancy Robinson,
a professor of psychiatry and behavioral sciences at
UW, assumed directorship and made a major program-
matic change. She recognized that many EEP students
were struggling with the rigor demanded by their uni-
versity courses, particularly in mathematics and the
sciences, and that they needed more than high intelli-
gence to succeed at the university. Specifically, many
needed more rigorous preparation in particular content
areas and study skills, such as time management, orga-
nization, critical analysis, and scholarly writing. Thus,
TS was born. Since 1981, al l  Early Entrance
students spend their first academic year in TS, gradu-
ating at the end of three quarters to the UW as
"EEPers."

The academic structure of TS has stayed much the
same since 1981 although significant changes in fac-
ulty have occurred, and some new courses have been
added. TS follows the quarter-based academic calen-
dar of UW. During their first year in the program,
students take five courses: English (writing and liter-
ature), history (medieval and modern Western civi-
lization, and U.S. history), physics, precalculus, and
ethics. During the third TS quarter, physics and ethics
are replaced with a university course so that students
can take their first university course while still under
the protective umbrella of TS faculty and staff. At one
time TS students undertook one quarter of language
training in German; however, this course was dropped
in favor of a second quarter of physics after research
revealed that students needed better preparation in
science. In 1990 a one-quarter seminar that prepares
TS students for their entry into UW was added to the
curriculum, as were a one-quarter service learning
component to the English course in 1998, and a two-
quarter ethics seminar in 2002.

Some changes in personnel have, of course, occurred
over the years. The majority of faculty members are
doctoral-trained experts in their academic fields; many
are also UW professors. Faculty turnover is remarkably
low. The English instructor, who also serves as principal
of TS, joined the faculty in 1996, and the history instruc-
tor, who also seres as principal of Summer Programs,
joined in 1990. Although the current math instructor was
appointed rn2004, her predecessor was a member of the
TS faculty for 15 years. A licensed psychologist has
been available for academic and oersonal advisins since


