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What Will We Do Today?What Will We Do Today?
•Workshop Goals / Introductions •Workshop Goals / Introductions 

•Presentation: Proficiency / Standards / Assessment / •Presentation: Proficiency / Standards / Assessment / 
STAMPSTAMP

•Presentation: STAMP Scoring Criteria / Rubric •Presentation: STAMP Scoring Criteria / Rubric gg
InterpretationInterpretation

•Presentation: Valid Tool Introduction•Presentation: Valid Tool IntroductionPresentation: Valid Tool IntroductionPresentation: Valid Tool Introduction

•Hands On!: Valid Tool Use •Hands On!: Valid Tool Use –– Rating Student SamplesRating Student Samples

•Wrap Up and Concluding Discussion•Wrap Up and Concluding Discussion



Workshop GoalsWorkshop Goals
•Discuss Foundation Principles of Proficiency and Learn •Discuss Foundation Principles of Proficiency and Learn 
how to Apply Standardshow to Apply Standards--Based Scoring CriteriaBased Scoring Criteria

•Review STAMP Scoring Criteria and Apply that Criteria to •Review STAMP Scoring Criteria and Apply that Criteria to 
Student Writing Samples Student Writing Samples 

•Discuss how this Knowledge can help Improve Student •Discuss how this Knowledge can help Improve Student 
Learning and Language Production in the Classroom.Learning and Language Production in the Classroom.

•Have some FUN!•Have some FUN!



Grant-funded Research and Development

Licensing Collaboration

Classroom LearningClassroom Learning 
and Assessment Tools



What is our GOAL?What is our GOAL?



What is our GOAL?What is our GOAL?



Generally, how do we y,
feel about Assessment?

Why do we give 
t d t t t ?students tests?

H d t d t ?
(What kinds of  tests do we give?)
How do we assess students?

What do we do with 
( g )

the data?



N t thi th tN t thi th tNot everything that Not everything that 
can be countedcan be countedcan be counted can be counted 
counts and notcounts and notcounts, and not counts, and not 

everything that countseverything that countseverything that counts everything that counts 
can be countedcan be countedcan be counted.can be counted.

Albert Einstein



WHERE SHOULD WHERE SHOULD 
OUR STUDENTS BE?OUR STUDENTS BE?

……and how do we let them know where 
they are?

……and how do we let them know where 
they are?they are?they are?
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Oral Benchmarks Sample Benchmarks Correlated 
with National Standards



Texas State Standards - Benchmark 1 Sample State Benchmarks



Michigan 
Framework



ACTFLACTFL





DANGER!!DANGER!!

What are the Indicators?



What is Proficiency?What is Proficiency?

•What is something that youWhat is something that you 
think you are “proficient” at 
doing?
•How did you come to be 
proficient?

•How did you know that you were 
proficient?

•How do you maintain your 
skills?skills?



STAMP ASSESSMENTSSTAMP ASSESSMENTS
 Administered on-line Administered on-line

 Assess reading, writing and speaking proficiencies

 Graded by computer (reading) and computer-aided   

 Assess reading, writing and speaking proficiencies

 Graded by computer (reading) and computer-aided    Graded by computer (reading) and computer aided   
humans (writing and speaking)

 Analysis reports provided for teachers

 Graded by computer (reading) and computer aided   
humans (writing and speaking)

 Analysis reports provided for teachers Analysis reports provided for teachers

 Items verified by rigorous statistical analysis (piloting)  

 Analysis reports provided for teachers

 Items verified by rigorous statistical analysis (piloting)  

 Utilize Computer Adaptive Testing (CAT) technology Utilize Computer Adaptive Testing (CAT) technology



STAMP Navigation PageSTAMP Navigation Page



Practice TestsPractice Tests



Student Student 
Login 
P
Login 
PPagePage



Sample Reading Item 
Spanish
Sample Reading Item 
Spanishpp



Sample 
Reading 
Sample 
Reading g
Item

French

g
Item

FrenchFrenchFrench



Sample 
Reading 
Sample 
Reading 
Item
German
Item
German



Sample 
Reading Item
Sample 
Reading ItemReading Item

Japanese

Reading Item

Japanese



Sample Reading Item
Chinese 
Sample Reading Item
Chinese 
SimplifiedSimplified



SampleSampleSample 
Writing 
Sample 
Writing 
ItemItem



SampleSampleSample 
Speaking 
Sample 
Speaking 
ItemItem



Report Selection ScreenReport Selection Screen



Report Login ScreenReport Login Screen



Sample District Search FeaturesSample District Search Features



Sample Class Summary Results ReportSample Class Summary Results Report



Sample Individual Class Results ReportSample Individual Class Results Report



Sample Individual Results ReportSample Individual Results Report



Sample Individual Results ReportSample Individual Results Report



So how do we evaluateSo how do we evaluateSo, how do we evaluate 
proficiency?

So, how do we evaluate 
proficiency?p y

•What is the criteria?

p y

•What is the criteria?•What is the criteria?

i b li d

•What is the criteria?

i b li d•How can it be applied 
CONSISTANTLY?

•How can it be applied 
CONSISTANTLY?CONSISTANTLY?CONSISTANTLY?



Establish the CriteriaEstablish the Criteria

•What is important (criteria)?•What is important (criteria)?p ( )p ( )
•How do you define the criteria?•How do you define the criteria?
H d l i h i i ?H d l i h i i ?•How do you explain the criteria?•How do you explain the criteria?

ACTFL  ACTFL  -- KK--12 Performance 12 Performance 
GuidelinesGuidelines



GuidelinesGuidelines



Avant RubricsAvant Rubrics



Practice TestsPractice Tests



Paragraph 
Structure

Variety of word/phrase choice that creates deeper meaning  •  Sophistication of language use 
evident  •  Advancing evidence of Fluency •  Cohesion evident in response  •  Able to 

compare/contrast, Give an opinion, use cause and effect, possible idiomatic phrase use

Connected 
Sentences

At least 3 unique and non-formulaic sentences with depth of meaning from added detail
Groupings of sentences that focus on different aspects of the prompt • Has control of present, past, 
future with attempts at others •  Organization in the response  • Use of transition words that help link 

concepts  •  More complexity that demonstrate Intermediate Mid skills 

Strings of 
Sentences

Use of a variety of sentences that utilize different verbs to create independent thoughts (a 
sentence can easily be moved somewhere else in the response without affecting the overall 
meaning) • If all verbs are formulaic - must be at least 4 or 5 with each sentence containing 

prepositional phrases giving added detail  •  Complexity shows Intermediate Low skills

Simple 
Sentences

p p p g g p y

Contains at least 2 complete sentences  -for example  “I + infinitive + object” OR  “conjugated verb 
+ object” (Both types of sentences are acceptable at the Novice High Level as complete sentences)  • 
There MUST BE 2 different verbs used in the 2 sentences to be considered Simple Sentences • Errors 

expected at Novice High BUT the sentence MUST MAKE SENSE to be counted as a sentence

Phrases

expected at Novice High BUT the sentence MUST MAKE SENSE to be counted as a sentence

Only ONE sentence provided OR  Missing either the subject or the verb in the sentence(s) • OR 
only ONE SENTENCE TYPE repeated (uses only one verb in every sentence) 

Uses an infinitive form of a verb with an object but no subject is stated.

Words Individual words or lists of words  (no sentence type connection within response)
There must be at least 2 words for the response to be considered ratable 

Prepositional phrases considered Novice Low response



COMPREHENSIBILITY
LANGUAGE 
CONTROL

S+
The listener/reader is a native speaker who does not have to 

be sympathetic in order to understand what the student is 
saying. “Easily comprehended by even a NON-

SYMPATHETIC  reader/listener” with little or no 
influence of the student’s first language (L1) on his/her 

LEVEL SPECIFIC evidence that the 
student’s response demonstrates a great control 

of the language at this particular level. There 
may be few errors, but they do not occur very 

often nor do they interfere with the meaning of S influence of the student s first language (L1) on his/her 
second language (L2).  

S
The listener/reader is assumed to be a native speaker who is willing 
to go the extra mile to try to understand what the student is saying.  

The person is NOT a language teacher who is counting or 

LEVEL SPECIFIC errors are found in 
the response, but, while they may be 

the response.  The errors are small and 
inconsequential in their effect.

S The person is NOT a language teacher who is counting or 
evaluating the speaker’s mistakes, then lowering the student’s grade 
for every error that is made.  S/he is willing to overlook any error 
that doesn’t leave her/him wondering what the speaker is trying to 
say.  As a native speaker, influence of (L1)  may occasionally affect 
the level of comprehensibility. Takes ‘some’ effort to understand.

present, they do not interfere with the 
overall meaning of the student’s 

response and are errors common to 
this particular level.

W Response may be a literal translation from L1 - it would be 
considered to have a ‘heavy’ influence of L1 on L2. Or there may 
be errors throughout the response.  When a student has a ‘heavy 
influence of L1 on L2, the response would be comprehensible 

Struggles with creating appropriate
LEVEL SPECIFIC language. The 

errors may occur ‘more often than not’ 
throughout the response.  There may W

with ‘definite’ effort from a sympathetic listener/reader.

W
There may be responses that simply do not make sense even 

with an extremely sympathetic effort to decipher what the 
The errors are frequent enough 
t  h   l  l k f bilit  t  

be a ‘set pattern’ of errors that hinder 
the flow of meaning. 

W- y y p p
student is attempting to communicate. There are words that 

you understand, but the majority is very difficult to understand. 
There is an extreme influence of their first language found 

throughout their response.     

to show a clear lack of ability to 
create appropriate language 

expected at this level.  



STAMP Text Type Checklist Comp LC

• QUICK REFERENCE GUIDE 
•

Paragraph
Structure

STAMP Text Type Checklist
• Variety of word/phrase choice that creates deeper meaning  
•  Sophistication of language use evident  
•  Advancing evidence of Fluency 
•  Cohesion evident in response  
• Able to compare/contrast Give an opinion use cause and

S

Comp. LC

Easily comprehended
by Non-sympathetic 

listener/reader

Level Specific -
evidence of 

high control for 

or
 p

re
vi

ou
s 

le
ve

l

Connected   
Sentences

•  Able to compare/contrast, Give an opinion, use cause and 
effect             •  Possible idiomatic phrase use
• At least 3 unique/non-formulaic sentences with depth from added 
detail
• Groupings of sentences that focus on different aspects of the prompt 
• Has control of present, past, future with attempts at other tenses
• Organization in the response  

+
listener/reader

-little or no influence of 
L1 on L2.

g
the specific 
Text Type
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 fo

Strings of 
Sentences

• Variety of sentences that utilize different verbs 
• Independent thoughts (a sentence can easily be moved somewhere

else in the response without affecting the overall meaning)
• If all verbs are formulaic - must be at least 4 or 5 with each sentence 

t i i iti l h i i dd d d t il

g p
• Use of transition words that help link concepts  
•  More complexity that demonstrate Intermediate Mid skills

S
Easily comprehended 

by Sympathetic 
listener/reader 

Occasional influence 
of L1 on L2

Errors -while 
present - do not 

interfere with 
overall meaning

ve
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Simple 
Sentences

•  Contains at least 2 complete sentences:
-for example  “I + infinitive + object” OR  “conjugated verb + object”   (Both 
types of sentences are acceptable at the Novice High Level as sentences)  
• There MUST BE 2 different verbs used (same verb repeated merits 
Phrases score) • Errors expected at Novice Levels

containing prepositional phrases giving added detail  
• Complexity shows Intermediate Low skills

W

Comprehended 
with effort. 

Heavy influence 
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Level Specific 
Errors occur 
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Phrases

Phrases score)  Errors expected at Novice Levels 
- BUT the sentence MUST MAKE SENSE to be counted as a sentence 

I di id l d li t f d ( t t ti

• Only ONE sentence provided 
• Missing either the subject or the verb in the sentence(s) 
• Only ONE SENTENCE TYPE repeated (uses only one verb in every sentence) 
• Uses an infinitive form of a verb with an object but no subject is stated.

W
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Words
•  Individual words or lists of words  (no sentence type connection      
within response)
•  There must be at least 2 words for the response to be considered  
ratable 
•  Prepositional phrases considered Novice Low response
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Practice English ItemsPractice English Items

Sample 1:
I lik d f i hI like my dog. funny. runs in house.

Sample 2:
My name is Tim.  I like to eat food.  
M  fa o ite food is Italian   M  siste  My favorite food is Italian.  My sister 
'to eat' chicken.  My mom cook 
breadbread.



Practice English ItemsPractice English Items
S l 3Sample 3:
My house is big and has four rooms.  In the kitchen, 
we have a stove  and a fridge with lots of food. The g
fridge is to the left of the stove. On the table is a 
vase with flowers. My mom and I always cook  
chicken in the kitchen together for dinner   We have chicken in the kitchen together for dinner.  We have 
a family room with one couch and two chairs.  My 
brother and I like to paint in the afternoon after 

h lschool.

Sample 4:Sample 4:
My dog.  six years old.  little sister. pretty.



What Did I Learn?What Did I Learn?

•How easy was it to apply the rubric?•How easy was it to apply the rubric?How easy was it to apply the rubric?How easy was it to apply the rubric?

•What was most challenging criteria?•What was most challenging criteria?What was most challenging criteria?What was most challenging criteria?

•How did you feel about the Wizard approach?•How did you feel about the Wizard approach?y ppy pp

•How can you apply this to your class?•How can you apply this to your class?y pp y yy pp y y



Common Language 
Assessments

Common Language 
Assessments

•OPI •OPI –– ACTFL ACTFL -- Oral Proficiency InterviewOral Proficiency Interview

AssessmentsAssessments

•SOPA •SOPA –– CAL CAL -- Simulated Oral Proficiency AssessmentSimulated Oral Proficiency Assessment

// i l li l ii l li l i•NOELLA•NOELLA-- CASLS/AVANT CASLS/AVANT -- National Online Early Learning Language AssessmentNational Online Early Learning Language Assessment

•COPI •COPI –– CAL CAL -- Computerized Oral Proficiency InterviewComputerized Oral Proficiency Interview

SOPI SOPI –– CAL CAL -- Simulated Oral Proficiency InterviewSimulated Oral Proficiency Interview

STAMP STAMP –– CASLS/AVANT  CASLS/AVANT  -- StandardsStandards--based Measurement of Proficiencybased Measurement of Proficiency

AP AP –– College Board  College Board  -- Advanced Placement ExamsAdvanced Placement Examsgg



Understanding AssessmentUnderstanding AssessmentUnderstanding Assessment Understanding Assessment 

Practices and TechniquesPractices and Techniques

Leads to Better TeachingLeads to Better TeachingLeads to Better Teaching 

d L i

Leads to Better Teaching 

d L iand Learningand Learning



European-Based Languages
Spanish, French, German and Italian

European-Based Languages
Spanish, French, German and Italian

1 Year of Study Reading 1579 2 Years of Study Reading   4826 3 Years of Study Reading   2625 4 Years of Study Reading   1026
L1 754 48% L1 1685 35% L1 383 15% L1 53 5%
L2 618 39% L2 2210 46% L2 1138 43% L2 286 28%
L3 163 10% L3 702 15% L3 757 29% L3 334 33%

pp

L4 33 2% L4 170 4% L4 250 10% L4 206 20%
L5 11 1% L5 59 1% L5 97 4% L5 147 14%

1 Year of Study Writing 1125 2 Year of Study Writing 4456 3 Year of Study Writing 2549 4 Year of Study Writing  986
L1 111 10% L1 267 6% L1 32 1% L1 5 1%
L2 256 23% L2 993 22% L2 149 6% L2 16 2%L2 256 23% L2 993 22% L2 149 6% L2 16 2%
L3 628 56% L3 2719 61% L3 1382 54% L3 305 31%
L4 116 10% L4 449 10% L4 888 35% L4 526 53%
L5 13 1% L5 24 1% L5 88 3% L5 109 11%
L6 1 0% L6 4 0% L6 10 0% L6 25 3%

1 Year of Study Speaking 1282 2 Year of Study Speaking 4023 3 Year of Study Speaking 2162 4 Year of Study Speaking  801
L1 272 21% L1 696 17% L1 102 5% L1 37 5%
L2 365 28% L2 1103 27% L2 270 12% L2 26 3%
L3 564 44% L3 1966 49% L3 1316 61% L3 344 43%
L4 62 5% L4 242 6% L4 451 21% L4 341 43%
L5 14 1% L5 15 0% L5 19 1% L5 46 6%
L6 5 0% L6 1 0% L6 4 0% L6 7 1%

Correlation Key: 1=Novice-Low, 2=Novice-Mid, 3=Novice-High, 4=Intermediate-Low, 5=Intermediate-Mid, 6=Pre-Advanced



Reading - Non-Character Based Grades 7-12
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Writing - Non-Character Based Grades 7-12
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Speaking - Non-Character Based Grades 7-12
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